
OPEN EDUCATION RESOURCES 
Open Educational Resources (OER) represent a transformative shift in educational 
practice, fuelled by technological advancements that enable educators to reuse, remix, 
and redistribute learning materials. These resources are often hailed as agents of 
change (Anderson, 2006; Benzato, 2012), significantly impacting education and 
reshaping the roles of both teachers and students (Littlejohn & Hood, 2016). OER allows 
educators to engage in a dynamic process of learning from one another, adapting 
resources to suit their individual teaching contexts. This evolution in educational 
resources reflects a broader shift in the educational landscape, where the teacher is no 
longer solely the transmitter of knowledge, but also a learner, utilizing a global network 
of resources to enhance their practice (Wiley, 2014). 

The concept of OER is grounded in the belief that knowledge should be freely available 
to all who need it and that it can be reused, repurposed, and built upon by educators, 
academics, and students (Baraniuk, 2008). This openness not only promotes access to 
education but also facilitates collaboration among educators, enabling them to create 
and share high-quality resources. By utilizing OER, educators can break free from the 
limitations of traditional textbooks, finding innovative ways to present and connect 
ideas in nonlinear ways (Weller, 2020). This collaborative aspect is central to the OER 
movement, as it fosters a culture of sharing and collective knowledge-building, 
encouraging educators to build upon and improve each other's work. 

OER’s influence extends beyond the classroom and into the broader global economy. By 
democratising access to educational content, OER promotes inclusivity and offers 
students worldwide opportunities for higher-quality education (Weller, 2020). This 
availability of high-quality educational resources has a dual benefit: it not only increases 
access but also drives competition among educators to innovate and improve their 
teaching practices (Beetham et al., 2012). As educators engage with OER, they are often 
more motivated to refine their own practices, contributing to a continuous cycle of 
professional development and improved student outcomes. Furthermore, OER 
encourages teachers to engage in deeper analysis of their teaching areas, creating a 
more thoughtful and comprehensive learning experience for students. 

One framework for understanding how educators develop their engagement with OER 
is Wild’s (2012) ladder of OER engagement, which outlines four stages: none, piecemeal, 
strategies, and embedded. According to Wild, educators must first understand what 
OER is and how it can be used within their practice before advancing to higher levels of 
engagement, such as reusing, repurposing, and embedding OER into their teaching 
practices. This progression suggests that educators need both the knowledge and the 
experience to effectively incorporate OER into their teaching, which requires ongoing 
professional development and support (Hylén, 2021). Teachers must also consider their 
students' needs and the educational context when selecting and adapting OER, ensuring 
that resources are relevant and appropriate for their specific teaching goals. 

A critical element of OER usage is quality assurance. The process of evaluating and 
ensuring the quality of OER is crucial for their successful integration into teaching. As 
educators begin to use OER, they must develop the skills to assess the quality and 



relevance of the resources they select (Hylén, 2021). One widely accepted method for 
ensuring quality is the peer review process, which allows educators to assess the 
accuracy, effectiveness, and appropriateness of educational materials before 
incorporating them into their practice (Hylén, 2021). Given the vast array of resources 
available, it is essential that educators are trained in how to navigate and evaluate OER 
to ensure that the materials they select are of the highest possible quality. Institutions 
should provide professional development opportunities to equip teachers with these 
skills and potentially employ specialists who can assist educators in sourcing and 
assessing OER (Anderson, 2006). 

Another important factor in the success of OER is the willingness of educators to 
contribute their own materials to the pool of shared resources. According to Hylén 
(2021), there are several reasons educators might be motivated to share their work, 
including the intrinsic satisfaction of contributing to a global educational community, 
the opportunity to collaborate with peers, and the potential to enhance their own 
resources through external input. Moreover, sharing resources allows educators to 
build positive professional relationships and establish a community of practice (Riverin 
& Stacey, 2008). Schools should encourage a culture of sharing by recognizing and 
rewarding contributions to the OER movement, fostering collaboration, and providing 
support for teachers in creating and adapting resources. 

Despite the many advantages of OER, there are significant challenges to its widespread 
adoption and use in education, particularly in secondary educational settings. One of the 
primary concerns is the sustainability of OER in higher education. While many OER 
initiatives have been successful, ensuring long-term viability requires careful planning 
and resource allocation (Tlili et al., 2020). Schools and educational institutions must 
adopt sustainability models that can ensure the ongoing development and maintenance 
of OER. Several models have been identified to support sustainability, including 
securing internal funding, participating in OER networks, and accessing public funding 
(Tlili et al., 2020). It is crucial that educational institutions and teachers actively 
participate in the OER ecosystem, helping to maintain and update resources and 
ensuring that OER continues to be relevant and accessible for future generations of 
students. 

As OER continues to grow, it is creating a new educational culture where sharing 
resources is the norm. This shift has the potential to change the economic and cultural 
realities of education, as educators and institutions embrace openness and 
collaboration. The OER movement may also help mitigate issues like teacher burnout, as 
teachers spend less time creating resources from scratch and more time tailoring 
existing materials to meet their students' needs (Weller, 2020). This shift not only 
enhances the quality of education but also allows educators to focus on the more 
meaningful aspects of teaching, such as student engagement and personalized learning. 

In conclusion, the rise of Open Educational Resources represents a profound change in 
the way education is delivered and experienced. By embracing the principles of 
openness, collaboration, and resource sharing, educators can enhance the quality of 
education, foster professional growth, and contribute to a more inclusive and 
sustainable educational landscape. As the OER movement continues to evolve, it is 
essential for educators and institutions to stay informed about best practices, engage 



with the growing OER community, and actively contribute to the development and 
dissemination of high-quality resources. The future of education lies in the openness 
and collaboration fostered by OER, where knowledge is freely accessible and shared for 
the benefit of all. 
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